GCSE History: Paper 1 Marking Training
1HI0-2408/01

Q1 Describe a feature (2 marks)

Crime and punishment Qla, mock papers adapted from 2024

Question

1 (a) Describe one feature of the types of crime that were committed in Whitechapel.

Target: knowledge of key features and characteristics of the period.
AO1: 2 marks.

Marking instructions

Award 1 mark for a valid feature identified. The second mark should be awarded for supporting
information.

e.g.

o Theft was common, usually petty theft of food or of things that could be easily sold (1). Many people
in Whitechapel were poor and were sometimes desperate for food (1).

e There were often protection rackets organised in the area (1). Gangs would threaten to damage a
business unless a fee was paid regularly (1).

o There were violent attacks, often targeting ethnic groups (1). Migrants were often perceived as a
threat to people already living in the area (1).

Accept other appropriate features and supporting information.

Introductory exemplar response

Feature 1
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Q2a Analysis and Evaluation of Source Utility (8 marks)

Getting Started Guide, p.30.

Level | Mark

Descriptor

0

No rewardable material.

1 1-2

A simple judgement on utility is given, and supported by
undeveloped comment on the content of the sources and/or
their provenance!. Simple comprehension of the source
material is shown by the extraction or paraphrase of some
content. Limited contextual knowledge is deployed with
implicit links to the sources.

Judgements on source utility for the specified enquiry are
given using valid criteria. Judgements are supported by
developed comment related to the content of the sources
and/or their provenance!. Comprehension and some analysis
of the sources is shown by the selection and use of material
to support comments on their utility. Contextual knowledge
is used to support comments on the usefulness of the
content of the sources and/or their provenance.

Judgements on source utility for the specified enquiry are
given, applying valid criteria with developed reasoning which
takes into account how the provenance! affects the
usefulness of the source content. The sources are analysed
to support reasoning about their utility. Contextual
knowledge is used in the process of interpreting the sources
and applying criteria for judgements on their utility.

Notes: 1. Provenance = nature, origin, purpose.

Activity 1: Using the mark scheme above, what do you notice is the difference between a
Level 2 and a Level 3 answer?
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Exemplar response 1
Medicine in Britain Q2a (2022)

-

2 (a) Study Sources A and B in the Sources Booklet.
How useful are Sources A and B for an enquiry into the problem of trench foot?

Explain your answer, using Sources A and B and your knowledge of the historical
context.

ecotenionte o twhat . want . on

ook e euqcuc\.ﬁre_ek grow\

H\\% \oog_f‘k' 0_8 M

(MYQQLC'?‘QCL 1@ Arench. -

oo~4~ m?
AOARN LS .

(V\%.Q

mg, -alqcu&i.._... (- Sown

Paper 1 marking training — delegate booklet
© Pearson Education 2024

Souwcce. A s %.Segu_xm (< W . S —
A
TSGR E %ek&s s _that .
‘H'\Q. bcl:t!.—mhm Liwad in_muol
_ane m\—er _.enol qbout 200 a0

lsuxq%u..&. oSt 8 USsS eoeacH
& nurh S  bto. SLSN& e V\AOL/\

VOM hmmledg_q Suppots. 1‘14(3
QQ erow . H/zaf Ttteriech

Hao r«ofn

cwvo( infection. | "wgo' Knaod Ay

(.L%«Qé(/bu. N 2. G L P(QVIC«L@ ‘cm MS'gﬁf

(8)

Version 2.0
Page 3 of 26



i

Anke e Condhhens, K{)rc;u_ o

hond.

A et now AOA %‘Lﬁlﬂ!.ﬁa....,.____,...pe.( secter

9

SO\ ....kmw %wawmk— .............. CaPY haus..,mm
_________ poSSe W odso Soews  hews orouasted,

mac;;

Wma&mmmgm

é“.'s\‘ e A vaogn_

_\Q WS we.r\—:.j Nneoessony o covm

Ua
«\sp-e.ghmn.ﬁﬁ:ﬂﬂ;ﬁff
_Cormen, TWS  Sowrce  Sralye

.o paw;oﬂsn o o SR s o -l LMQ.‘}AL

QVIA@,HM

WE oane laaux SO ,&w o reraSendd
el wondd vatka 3t Less asofulls

CoOPROMN on . eSS Lrony  o¥0. empersmm A %ﬁ‘r

Source. ‘.3 s \..-s.p%wk ok Shows uy

—~

Paper 1 marking training — delegate booklet
© Pearson Education 2024

Page

Version 2.0
4 of 26



Medicine in Britain Q2a (2022) — Sources A and B

Source A: From an account written after the First World War by Captain Impey. Captain
Impey was an officer in the Royal Sussex regiment, which served on the Western Front.
Here he is describing the conditions in the trenches and the problem of trench foot.

The trenches were wet and cold and some of them did not have duckboards covering
the mud on the floor of the trench. Many trenches also did not have dug-outs where
soldiers could shelter while they slept. The battalion lived in mud and water.

These conditions caused many men to develop trench foot. Altogether about 200
men with trench foot had to be evacuated from our section of the trenches.

Trench foot was a new illness and it was vitally important to provide dry socks for
the troops. Rubber boots were provided for the troops in the worst positions in the
trenches. One section of the trench was kept as an area where men were sent, two at
a time, to rub each other’s feet with grease. They would do this at least once a day.

Source B: A photograph showing a medical inspection in a support trench on the
Western Front, 1918. The Medical Officer is carrying out a foot inspection.
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Medicine in Britain Q2a (2022) — indicative content in the mark scheme

Indicative content guidance

Answers must be credited according to candidates” deployment of material in relation to the qualities
outlined in the mark scheme. While specific references are made in the indicative content below, this does
not imply that these must be included; other relevant material must also be credited. The grouping of
points below does not imply that this is how candidates are expected to structure their answers.

Source A

The usefulness could be identified in terms of the following peoints which could be drawn from the source:

* Source A is useful because it describes the conditions in the trenches that led to soldiers developing
trench foot.

® Source A is useful because it demonstrates the attempts of the army to prevent soldiers developing
trench foot.

# It is useful in the way it suggests that trench foot was a serious problem affecting the health of large
numbers of the soldiers.

The following points could be made about the authorship, nature or purpose of the source and applied to
ascribe usefulness to material drawn from it:

® Captain Impey was an officer, so he would have been responsible for the health of soldiers under his
command and he would have had a reliable overview of their health problems.

® The source was written after the war, which suggests that he remembers trench foot as a significant
problem.

Knowledge of the historical context should be deployed to support inferences and/or to assess the
usefulness of information. Relevant peints may include:

# Soldiers would be on the front-line trench in muddy conditions for several days with no chance to get
clean and dry until they moved back to the support or reserve trenches.

* Whale oil was recommended for use as a way of preventing trench foot.
* Source B
The usefulness could be identified in terms of the following points which could be drawn from the source:

® Source B is useful because it suggests that the army took trench foot seriously, as a formal foot
inspection was being carried out by the Medical Officer.

* The content of Source B is useful as it shows a cause of trench foot, the base of the support trench was
earth, which would become muddy in wet weather.

The following points could be made about the authorship, nature or purpose of the source and applied to
ascribe usefulness to material drawn from it:

& The photograph was taken in 1918, so it can be used to show that the army had developed measures
to prevent trench foot develeping.

s It is possible that the photegraph was used to reassure people at home or army senior ranks that
action was being taken to deal with the problem of trench foot.

Knowledge of the historical context should be deployed to support inferences and/or to assess the
usefulness of information. Relevant points may include:

e The army took trench foot seriously because it was a form of gangrene and, in severe cases, resulted in
amputation.

® Some sections of the trenches were in low-lying ground, which did not drain well, for example the
trenches at Passchendaele were waterlogged and muddy.
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Activity 2: Use the mark scheme (p.2 above) to form a ‘best-fit’ judgement as to the Level for
Exemplar response 2 below.

Exemplar response 2
Medicine in Britain Q2a (2022)
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Q2b Framing historical questions (4 marks)

Exemplar response 3
Medicine in Britain Q2b (2022)
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Medicine in Britain Q2b (2022) — indicative content in the mark scheme

Question
2 (b) How could you follow up Source A to find out more about the problem of trench foot?

In your answer, you must give the question you would ask and the type of source you
could use.

Target: Source analysis and use (the ability to frame historical questions).

AO3: 4 marks.

Marking instructions

Award 1 mark for selecting a detail in Source A that could form the basis of a follow-up enquiry and
1 mark for an appropriate follow-up question.

e.g.

Detail in Source A that I would follow up: The provision of dry socks and rubber boots. (1)

® Question I would ask: Was this effective in preventing trench foot? (1)

(No mark for a question that is not linked to following up Source A, e.g. 'hecause it would be an

interesting question to ask’.)

Award 1 mark for identification of an appropriate source to use in a follow-up enquiry and 1 mark for an

answer that explains how the information it contains could help answer the chosen follow-up question.

e.g.

& What type of source I would lock for: British Army War diaries. (1)

* How this might help answer my question: Extracts from a range of diaries could give us individual
soldiers’ description of the condition of their feet, providing an overview of what measures were taken
and how effective they were. (1)

Accept other appropriate alternatives.
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Activity 3: Use the mark scheme (previous page) to award marks for Exemplar response 4

below.

Exemplar response 4
Medicine in Britain Q2b (2022)
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Q3 Comparison of similarity or difference over time (4 marks)

Level | Mark Descriptor
0 No rewardable material.

1 1-2 » Simple or generalised comment is offered about a similarity. [AO2]

e Generalised information about the topic is included, showing limited knowledge and
understanding of the periods. [AO1]

2 3-4  Features of the period are analysed to explain a similarity. [AO2]

» Specific information about the topic is added to support the comparison, showing
good knowledge and understanding of the periods. [AO1]

Exemplar response 5
Migrants in Britain Q3 (2024)
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Activity 4: Use the mark scheme on the page above to form a ‘best-fit’ judgement as to the

Level and marks for Exemplar response 6 below.

Indicative content guidance

Answers must be credited according to candidates’ deployment of material in relation to the qualities
outlined in the mark scheme. While specific references are made in the indicative content below, this does
not imply that these must be included; other relevant material must also be credited.

Relevant peoints may include:

# In both time periods, there were economic opportunities for Jewish migrants. In the medieval period,
Jewish merchants were offered opportunities by William I, whilst in the eighteenth and nineteenth
centuries, there were econemic opportunities, such as trading on the Royal Exchange.

# In both time periods, Jewish migrants were subject to antisemitism, which limited their opportunities.
In the medieval period, Jewish people suspected of a crime lost their property, including commercial
premises, whilst in the eighteenth and nineteenth centuries, there were restrictions on Jewish people
attending universities. For example, they were not allowed to attend Oxford University until 1871.

Exemplar response 6

Migrants in Britain Q3 (2024)
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Q4 Explanation of the process of change (12 marks)

Getting Started Guide, pp.36—37.

Mark 12-mark questions Level Mark 12-mark questions Level
0 No rewardable material. 7-9 | e An explanation is given, showing some 3
1-3 i i o 1 analysis, which is mainly directed at the
* Asimple or generalised answer is given, conceptual focus of the question. It shows a
lacking development and organisation. [AO2] line of reasoning that is generally sustained,
Limited knowledge and understanding of the although some passages may lack coherence
topic is shown. [AO1] and organisation. [AO2]

e Accurate and relevant information is included,
showing good knowledge and understanding
of the required features or characteristics of

4-6 An explanation is given, showing limited 2 the period studied. [AO1]

analysis and with implicit or unsustained links Maximum 8 marks for answers that do not

to the conceptual focus of the question. It address three or more aspects of content.

shows some development and organisation of

material, but a line of reasoning is not

sustained. [AO2]

e Accurate and relevant information is included,

showing some knowledge and understanding 10- | e An analytical explanation is given which is 4

of the period. [AO1] 12 directed consistently at the conceptual focus
of the question, showing a line of reasoning
that is coherent, sustained and logically
structured. [AO2]

e Accurate and relevant information is precisely
selected to address the question directly,
showing wide-ranging knowledge and
understanding of the required features or
characteristics of the period studied. [AO1]

No access to Level 4 for answers that do not

address three or more aspects of content.

Medicine in Britain Q4 (2024)
4 Explain why there was little change in medicine in England during the
medieval period (c1250-c1500).
You may use the following in your answer:
«  Galen
« monastery hospitals
You must also use information of your own.
Paper 1 marking training — delegate booklet Version 2.0
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Exemplar response 7

Medicine in Britain Q4 (2024)
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Medicine in Britain Q4 (2024) — indicative content in mark scheme

Indicative content guidance
Answers must be credited according to candidates’ deployment of material in relation to the qualities

outlined in the mark scheme. While specific references are made in the indicative content below, this does

not imply that these must be included; other relevant material must also be credited.

Relevant points may include:

® The ideas of Galen were the basis of medical training throughout this period, therefore physicians
continued to use the same treatment.

o The Church discouraged experimentation and dissection and therefore there was little evidence to
challenge Galen's ideas.

o The Church provided care for the sick in monastery hospitals but focused on care rather than cure, so

new ideas were not tried.

# Although there were individuals who were interested in new ideas, the technology did not exist to
discover microbes and the authorities were not prepared to take action, therefore there was little
attempt to implement change.

» Medical texts were circulated but the texts were based on established theories rather than introducing

new ideas.

* Most people could not afford to consult a trained physician so they relied on remedies passed down
from one generation to the next.
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Activity 5: Use the mark scheme on p.13 above to form a ‘best-fit’ judgement as to the level
and mark for Exemplar response 8 below.

Exemplar response 8
Medicine in Britain Q4 (2024)
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Q5/6 Judgement question (16 + 4 marks)

Getting Started Guide, pp.36—37.

Level 16-mark questions Mark Level 16-mark questions Mark
No rewardable material. 0 3 ® An explanation is given, showing some analysis, | 9-12
which is mainly directed at the conceptual focus
1 e A simple or generalised answer is given, lacking 1-4 of the question. It shows a line of reasoning that
development and organisation. [AO2] is generally sustained, although some passages
o . may lack coherence and organisation. [AO2]
e Limited knowledge and understanding of the » . Rl
topic is shown. [AO1] . Accurate and relevant information is mcIu‘ded,
showing good knowledge and understanding of
e The overall judgement is missing or asserted. the required features or characteristics of the
[AO2] period studied. [AO1]
2 |+ An explanation is given, showing limited analysis | 5-8 * The overall judgement is given with some
and with implicit or unsustained links to the justification, but some criteria selected for the
conceptual focus of the question. It shows some required judgement are left implicit or not
P . validly applied. [AO2]
development and organisation of material, but a 2
line of reasoning is not sustained. [AO2] Maximum 11 marks for answers that do not address
. . L three or more aspects of content.
e Accurate and relevant information is included,
showing some knowledge and understanding of 4 e An analytical explanation is given which is 13-
the period. [AO1] directed consistently at the conceptual focus of 16
Th Il iud tis ai but it the question, showing a line of reasoning that is
o e_qver_a J_u gement Is g_lven utits coherent, sustained and logically structured.
justification is asserted or insecure. [AO2] [AO2]

e Accurate and relevant information is precisely
selected to address the question directly,
showing wide-ranging knowledge and
understanding of the required features or
characteristics of the period studied. [AO1]

e (Criteria for the required judgement are justified
and applied in the process of reaching the
overall judgement. [AO2]

No access to Level 4 for answers that do not

address three or more aspects of content.

Marks for SPaG
Performance | Mark | Descriptor
0 e The learner writes nothing.
e The learner’s response does not relate to the question.
e The learner’s achievement in SPaG does not reach the threshold performance
level, e.g. errors in spelling, punctuation and grammar severely hinder meaning.
Threshold 1 e Learners spell and punctuate with reasonable accuracy.
e Learners use rules of grammar with some control of meaning and any errors do
not significantly hinder meaning overall.
e Learners use a limited range of specialist terms as appropriate.
Intermediate | 2-3 o Learners spell and punctuate with considerable accuracy.
e Learners use rules of grammar with general control of meaning overall.
e |earners use a good range of specialist terms as appropriate.
High 4 e Learners spell and punctuate with consistent accuracy.
e Learners use rules of grammar with effective control of meaning overall.
e Learners use a wide range of specialist terms as appropriate.
5 'The most important factor affecting crime and punishment in the years c1000-c1500
was attitudes in society!
How far do you agree? Explain your answer.
You may use the following in your answer:
«  punishment in public
+ the Norman Conquest
You must also use information of your own.
(Total for spelling, punctuation, grammar and use of specialist terminology = 4 marks)
Paper 1 marking training — delegate booklet Version 2.0
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Exemplar response 9
Crime and punishment Q5 (2024)
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Crime and punishment Q5 (2024) — indicative content in mark scheme

Indicative content guidance

Answers must be credited according to candidates’ deployment of material in relation to the qualities outlined
in the mark scheme. While specific references are made in the indicative content below, this does not imply
that these must be included; other relevant material must also be credited. The grouping of points below does
not imply that this is how candidates are expected to structure their answers.

Relevant points that support the statement may include:

e Public humiliation, and its effect on public attitudes, was a key element in punishments for petty crimes,

for example the use of the pillory or the stocks, in order to both punish the criminal and deter other
crimes.

e Attitudes in local communities were important in law enforcement, for example a willingness to join in the
hue and cry.

e Public attitudes had a big influence in small communities, where people were responsible for each other’s
behaviour through the organisation of tithings.

e The attitudes of the authorities and local communities were very different towards some crimes, meaning
that the communities often did not support attempts to enforce the laws about ‘social crimes’ such as
poaching.

e Attitudes in society towards crime and punishment were influenced by religious beliefs about morality and
about heaven and hell.

Relevant points to counter the statement may include:

e The role of the authorities was key in defining new crimes, for example, after the Norman Conquest, the
Normans wanted to establish their control and authority and consequently protect their status.

e The format of punishments was influenced by the authorities” purpose to reduce crime, hoping that harsh
punishments would act as retribution but also deter others.

Marks for SPaG
Performance | Mark | Descriptor

0 « The learner writes nothing.

e The learner’s response does not relate to the question.

e The learner’s achievement in SPaG does not reach the threshold performance

level, e.g. errors in spelling, punctuation and grammar severely hinder meaning.

Learners spell and punctuate with reasonable accuracy.

e Learners use rules of grammar with some control of meaning and any errors do
not significantly hinder meaning overall.

* Learners use a limited range of specialist terms as appropriate.

Intermediate | 2-3 « Learners spell and punctuate with considerable accuracy.

* Learners use rules of grammar with general control of meaning overall.

e Learners use a good range of specialist terms as appropriate.

High 4 » Learners spell and punctuate with consistent accuracy.

e Learners use rules of grammar with effective control of meaning overall.

¢ Learners use a wide range of specialist terms as appropriate.

Threshold 1
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Activity 6: Use the mark scheme on p.18 above to form a ‘best-fit' judgement as to the level

and mark for Exemplar response 10 below.
Exemplar response 10

Crime and punishment Q5 (2024)
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Levels/marks awarded on exemplar answers

Introductory exemplar

Exemplar answer 1
Exemplar answer 2
Exemplar answer 3
Exemplar answer 4
Exemplar answer 5
Exemplar answer 6
Exemplar answer 7
Exemplar answer 8
Exemplar answer 9

Exemplar answer 10

Crime Q1 (2024)
Medicine Q2a (2022)
Medicine Q2a (2022)
Medicine Q2b (2022)
Medicine Q2b (2022)
Migration Q3 (2024)
Migration Q3 (2024)
Medicine Q4 (2024)
Medicine Q4 (2024)
Crime Q4 (2024)
Crime Q4 (2024)
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Activity 2

Activity 3

Activity 4

Activity 5

Activity 6

2 marks

Level 3, 6 marks
Level 2, 4 marks

4 marks

2 marks

Level 2, 3 marks
Level 2, 4 marks
Level 2, 6 marks
Level 4, 12 marks
Level 4, 15 marks (+4)
Level 3, 12 marks (+4)
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